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Introduction -
Facilitation Tips

Welcome to Virgini ing Facilitation Gui i local
system managers, supervisors, and others who lead coaching efforts with activities they can use to support
Virginia's angoing coaching initiative. This guide is designed to be used to facilitate an interactive book study
using The Early Childhood Coaching Handbook (Rush & Shelden, 2011). Information s provided to help group

with ps. The hand the section
oralink s provided are included in

activity as well as in a st provided after this introduction. Answer keys are also provided for the handouts as
well. Discussion questions and discussion points are embedded throughout the guide with sample answers
to help with facilation o leaders i ide to
faciitate a book study!

iding their capacity to use.

3 P €an choose how to use the.

information in this Guide based on the needs and interests of the group. The group leader can choose the
P group acquire ded to

coaching with families. Each activity was designed to provide an active leaming experience that challenges

The premise of this Guide s to stimulate rich discussion amang learners while
coaching

learners to reflect on what they know and on their practices with children and families. Group leaders are
encouraged to use their coaching skills when facilitating the book study to help learners explore their own
perceptions and build on their knowledge.

tothis project:

Chilh onsultant, p for Peopl
with Disabilities/VCU
Cori Hill Professional P
Disabiliies VCU
e Jack: Infant & Toddler C¢
Tracy Miller, Director, Rehabilitation Associates
Service C; Infant & Toddler

Connection of the Alleghany Highlands.

Thank Richmond
‘who provided feedback and support by email.

2| VIRGINI'S COACHING FACLATION GUIDE - INTRODUCTION & FACILITATIONTIPS.

BEFORE USING THESE ACTIVITIES

g The Early Childhood C: 011)inits
entirety. Having a comprehensive understanding of this content will allow the group.
leader tofaciitate the activites with an appreciation of the "bigger picture"in mind.

FACILITATION TIPS FOR GROUP LEADERS

9

YOURROLE AS AFACILITATOR
2

atrainer. to helpyour
3 You

not have to have all of ths 9
support their learning and reflection.

modeling how to coach for your learners.

ORGANIZING MEETINGS.
B

di o ippe
identifying . Keep
group activites throughout the baok study.
O Organizea needs. Often,
If possibl in
the evening,
families.
> Send an email before each meeting with a Pt
covered
Recruit

members to share responsibilties for:
\g email invitations/updates
+ Developing the meeting agenda
+ Aranging mesting space, supplies, food
+ Taking any notes during meeting

FACILITATING &
2 around gether. The
theirinsights and
participating with actvities.
2 Review It didea
too.Prep:
b your group.
luding fip chs e
copies of hand d webinars),
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3 What is Coaching i Suldl
“1 at s toaching In 6 Activities

Early Intervention?

[ (Handbook Chs 1-2: Introduction to Conaching & Rescarch Foundations of Coaching)
HIGHLIGHTS:

O Definition of coaching

> o base &h

> Howt g and what El looks like

oaching (p 9)
O 10 key elements of coaching (p 9-12)

Instruct leaers to read Chapters 1 and 2 in The Early Childhood Coaching Handbook (Rush & Shelden, 2011)
before the meeting. Each leamer should come to the first meeting with a question about what they read or an
insight to share.

DURING THE MEETING

STARTING THE MEETING ENDING THE MEETING
Open the meeting by providinga | Save time at the end of the

Handouts Answer Keys

What Do | Know? What Do | Want to Learn?
What Did | Learn?

Get the Facts about Coaching

ACTIVITY § ACTIVITY

How Do You Explain Coaching as an
Evidence-Based Strategy?

>
=
=
=
)
<<

The 10 Key Elements of Coaching in
Early Childhood

The Purpose of Coaching

ACTIVITY

‘ o | Building Capacity...What Does That Mean?
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The 10 Key Elements of Coaching in Early Childhood

Purpose:
Review the 10 key elements of coaching and reflect on what each principle looks like and
does not look like in practice.

ACTIVITY

Handout - What Coaching Looks Like and Doesn't Look Like in Early Intervention
The Early Childhood Coaching Handbook
Paper and pen or flip chart and markers

30 minutes.

M=

Divide learners into small groups or have learners work individually.

Instruct learners to review the handout and fill in the missing examples.

Debrief by reviewing the handout and inviting learners to share the examples they added. You
might also take each non-example and discuss additional ideas for how it could be changed to
reflect coaching practices.

Discuss the following reflection questions:

a. Which of the key elements do you feel most comfortable with? How do the key
elements match what you already do?

b. Which of the key elements are most challenging for you? Why?

. Which key element do you most want to work on? How will you work on this element
during your next 3 intervention visits?

As an alternate activity:

a. Assign each leamer/group an element (or several elements, depending on the size of
your group).

b.  Give them 5-10 minutes to review their element and prepare how to teach the rest of
the group about that element. Instruct each learner/group to develop a description and
real-world example of what the element looks like and doesn't look like in practice with
a family.

¢. Record each description on paper or on a flip chart. Each learner/group should share.
with the larger group. Type up all descriptions and examples and distribute to the large

group after the activity as a reference guide.

<@ m

w

>

L
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HANDOUT - What Coaching Looks Like & Doesn’t Look Like in
Early Intervention

TEN KEY ELEMENTS OF COACHING
(Rush & Shelden, 2011, pp. 9-12)

LOOKS LIKE: DOESN'T LOOK LIKE:

The coach helps the parent to develop an The coach provides child-focused intervention
understanding of how the intervention may be | without regard to helping the parent understand
used during a specific routine/activity and how it | how to implement intervention within specific

can be generalized to other routines/activties. routines or activities.

Ex: The speech-language pathologist coaches the | Ex:
mother as she practices prompting her child to use
the sign for crink” to get his juice so that he has a
way to communicate when he needs something to
drink. They also plan for how she can use a similar
technique to prompt her son to sign ‘cookie”and
“ball" during other routines.

LOOKS LIKE: DOESN'T LOOK LIKE:

The coach uses intervention visit time to helpthe | Intervention with the child focuses on what can
parent di he/she an ished during the visit only. The parent
can do, shares info and ideas, and helps the parent | primarily watches the coach work with the child
generali ituations. They i d i
practice strategies during visits and plan for how to. | practice them during the vist.

use them between visits.

Ex: The educator helps the child walk along the
Ex: couch repeatedly to practice balance and taking

steps. The parent thinks that the therapy” the child
receives during the visit s all he needs to learn to
wal

ACTIVITY i




LOOKS LIKE:

The coach helps the parent to develop an
understanding of how the intervention may be
used during a specific routine/activity and how it
can be generalized to other routines/activities.

Ex: The speech-language pathologist coaches the
mother as she practices prompting her child to use
the sign for “drink” to get his juice so that he has a
way to communicate when he needs something to
drink. They also plan for how she can use a similar
technique to prompt her son to sign “cookie” and
“ball” during other routines.

DOESN'T LOOK LIKE:

The coach provides child-focused intervention
without regard to helping the parent understand
how to implement intervention within specific
routines or activities.

Ex:

LOOKS LIKE:

The coach uses intervention visit time to help the
parent discover what he/she already knows and
can do, shares info and ideas, and helps the parent
generalize strategies to other situations. They
practice strategies during visits and plan for how to
use them between visits.

Ex:

DOESN'T LOOK LIKE:

Intervention with the child focuses on what can
be accomplished during the visit only. The parent
primarily watches the coach work with the child
without opportunities to discuss strategies or
practice them during the visit.

Ex: The educator helps the child walk along the
couch repeatedly to practice balance and taking
steps. The parent thinks that the “therapy” the child
receives during the visit is all he needs to learn to
walk.
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TEN KEY ELEMENTS OF COACHING
(Rush & Shelden, 2011, pp.5-12)
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ANSWER KEY HANDOUT — What Coaching Looks Like & Doesn't
Look Like in Early Intervention

#1- COACHING IS CONSISTENT WITH THE PRINCIPLES OF ADULT LEARNING.

LOOKS LIKE:

The coach helps the parent to develop an
understanding of how the intervention may be
used during a specific routine/activity and how it
can be generalized to other routines/activities.

Ex: The speech-language pathologist coaches the
mother as she practices prompting her child to use
the sign for“drink” to get his juice so that he has a

DOESN'T LOOK LIKE:

The coach provides child-focused intervention
without regard to helping the parent understand
how to implement intervention within specific
routines or activities.

Ex: The SLP prompts the child to sign ‘drink” to get
his juice cup while the mother watches, and assumes
thatifthe mother is paying attention, she will be able

wa) he d: to
drink They also plan for how she can use a similar
technique to prompt her son to sign ‘cookie"and
“ball"during other routines,

#2 - COACHING IS CAPACITY BUILDING.

LOOKS LIKE:

The coach uses intervention visit time to help the
parent discover what he/she already knows and
can do, shares info and ideas, and helps the parent
generalize strategies to other situations. They
practice strategies during visits and plan for how to
use them between visits.

Ex: The educator coaches the parentin planning

DOESN'T LOOK LIKE:

Intervention with the child focuses on what can
be accomplished during the visit only. The parent
primarily watches the coach work with the child
without opportunities to discuss strategies or
practice them during the visit.

£x: The educator helps the child walk along the
couch repeatedly to practice balance and taking

for how tohelp p

sibling's team practice.

steps.The p that the ‘therapy” the child
receives during the visit is all he needs to learn to
walk.

ACTIVITY =

Answer Key

VIRGINIAS COACHING FACIIATION GUIDE - SECTION 2

_ i .
5 Characteristics & Beliefs of
= . .
2 El Practioners Who Use Coachin
%] (Handbook Ch 3: Characteristics of Effective Coaches)
HIGHLIGHTS:

2 Family-centered practices and family competency

parent to think like the provider (control) ?
© Beliefs about the role of P d during
O Contrasting practices (taking a toy bag, child-focused intervention, providing resources rather than

helping families help themselves)

BEFORE THE MEETING

21

9

the

Instruct learmers to read Chapter 3 of The Early Childhood d

handout. L

se, you an archived revi
meeting prepared to share a very brief update about their progress on their joint plan since the last meeting.

DURING THE MEETING

STARTING THE MEETING

ENDING THE MEETING

ACTIVITIES

Open the meeting by briefly Save time at the end of the Feelfree to choose from the

revisiting joint plans from the end | meeting to go around the room | activities below, completing those:
i and

summary of Chapter 3. Facilitate [ meeting.
afocused discussion
encourages leamers o share
highlights, key ideas, insights, and
questions they have from reading
this information.

te learners their [ that you think will best support
apply |your For example,
d chall with [ what they have learned. you could compl
their joint plans. i i aweekas part of a weekly staff
Y 'y are abl meeting, or
Introduce the content for this | to commit to and reasonably activities in a single monthly
meeting by providing a brief accomplish before the next meeting.

Activities

10/5/15
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Identifying Family Strengths

Reframing Your Perceptions

Characteristics of Effective Early
Interventionists & Effective Visits

ACTIVITY ACTIVITY | ACTIVITY

What Does Family-Centered Early
Intervention look Like?

Family-Centered Practices & Your IFSPs

Y ACTIVITY

Let’s Think about Toy Bags

ACTIVITY
y N
| @)

A

Leveling the Playing Field

ACTIVITY

VIRGINIXS COACHING FACILIATION GUIDE - SECTION'S |55

) Interacting with o e
53 Parents & Caregivers 4 Activities

{Handbook Ch 4: Coaching Compared with Other Approaches to Adult Interaction)

S

HIGHLIGHTS:
O Supporting adultlearing during intervention
o P d families in i

BEFORE THE MEETING
Instruct learners t h:

o read Chapter 4 of The Early Childhood Coaching Handbook. Depending on which activities
h v L

youuse, nd
to the meeting prepared to share a very brief update about their progress on their joint plan since the last
meeting.

DURING THE MEETING

ENDING THE MEETING
time at the end of th

part of a weekly staff
lete several

Handouts Answer Keys




Approaches to Adult Interaction

Preparing Families for Coaching

ACTIVITY g ACTIVITY

A Trip to the Grocery Store (Part 1)

>
=
=
-
)
<<

Engaging Families in Intervention

VIRGINIA'S COACHING FACILIATION GUIDE - SECTION & |75

Implementing the Components s ey
of Coaching during El Visits Activities

{Handbook Ch 4: How to Use a Coaching Styleo
the Coaching Process)

teraction an Ch 6: Strotegiesfor Learing

HIGHLIGHTS:
© Whatan intervention visits looks like when coaching is used
O 5 coaching characteristics
Observation
- Action/practice
- Reflection
Feedback
- Joint planning
Intentional modeling
Purpose of eflection/reflective questions
O Gatherin and helping them plan for how
O Resource-based coaching

o

BEFORE THE MEETING

Instruct learners to review Ch d 6 of The Early Childhood
Depending on th nee Pl

prior to the meeting, such

i y brief update

[ tothe
about their progress on their joint plan since the last meeting.

DURING THE MEETING
STARTING THE MEETING ENDING THE MEETING ACTMTIES

Open the meeting by briefly Save time at the end of the Feel free to choose from the

revisiting joint plans from the end | meeting to go around the room | activities below, completing those

of the last meeting. Invite learners | and invite learmers to share their | that you think will best support

y willapply | your group’s learning. You could
£

implementing their joint plans. | learners to identify a specific part of a weekly staff meeting, or
step or activity that they are able | complete several activties in a
Introduce the content forthis | to commit to and reasonably single monthly meeting.

meeting by revising information | accomplish before the next
from Chapters 5 and 6 that relate | meeting.
to the highlights for this section
(see above). Facilitate a focused
discussion that encourages

e st ey e Handouts Answer Keys
insights, and questions they have

from reading this information.

10/5/15
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ACTIVITY ACTIVITY W

W

ACTIVITY

Coaching in Action: 5 Characteristics of Coaching
Coaching in Action: Using Reflection

It’s Not Just About the Questions!

Using Coaching Logs for Reflection

Coaching in a Real-Life Situation

Resource-based Coaching for Service Coordinators
Reflecting on an Intervention Visit

Challenging Situations

Reviewing Program Tools & Procedures

Challenging Situations

What are some challenges you’ve faced
with using coaching during El visits?

10/5/15
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5 Coaching Families & o e
o
0 Caregivers in Special Situations ACthItIES

O Coaching families in challenging situations
O Coaching families of children with more significant disabilties
D Coaching teachers n child care and other group settings

BEFORE THE MEETING

Instruct learners to read Chapters 7 and 8 in The Early Childhood Coaching Handbook (Rush & Shelden, 2011)
before the meeting. Leaers should come to the meeting prepared to share a very brief update about their
progress on theirjoint plan since the last meeting.

DURING THE MEETING

STARTING THE MEETING ENDING THE MEETING ACTMVITIES
Open the meeting by Since this is the last meeting in this book study, | Feel free to choose
providing a brief summary of | encourage leamers to discuss what they've leamed | from the activities
Chapters 7 and 8. Faciltate | over the course of how they intend to | bel leti
afocused discussion that | continue to use what they've learned. Discuss how | those that you

[ toshare learners an opportunity to | think will best
highlights, key ideas, insights, | deepen their knowledge of coaching. Encourage | support your
and questions they have from learners to consider the end of the book studyas | groups learning.
reading this inf atransit not | For example, you
Invite discussion about how [ need to end with this meeting. As a group, discuss | could complete
we all have i ideas for how th learn
that made us feel challenged | and grow their use of coaching practices. Ideas | as part of a weekly
to use coaching. Invite might include continuing regular (e.g, monthly, | staff meeting, or
learners lesof |quarterly) group d

situations in which they have | coordinating a peer coaching network to support | activitiesina single
I monthly meeting.

elt their
coaching abilities. Encourage | repeating the book study for other colleagues or
the group lem-solve | groups,etc. If possibl group mem
togetherto develop possible. | who are interested in stepping up as leaders of
strategies for managing these | the activities the group agrees to implement
uncomfortable situations. | Emphasize that while maintaining contact as a
group s a great dea for peer support, continuing
learning as an individual is aso important. End the
meeting with each learner sharing his/her fina joint
plan for how to continue learning about coaching.

Handouts Answer Keys

Coaching Different Families

Coaching When the Child has a
Significant Disability

Coaching Teachers in Child Care and
Other Group Settings

ACTIVITY gACTIVITY g ACTIVITY

10/5/15
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EMILY'S FAMILY
Emily s hs old and has been living with her foster months old. She has a
h from herinjury. Her
i her high chair

5 HANDOUT - Coaching Different Families

and
tray to feed herself Tamika h fslunch t
Emily small chunks How could Tamika coach tohelp

Read about
support each parent and child.

Tamik: ider, b
each visit below and consider how Tamika could use coaching s

JOSIAH'S FAMILY

ther, Jeanette, h I health
Tamika arrives for

disability and
the
tothe gros
what

om. Jeanette's mother has gone
Tamika that she didn't know

other, father, and older sister in a large city near the university where his father

Jamil during the day. She
has very limited English proficiency and tends to be quite shy. When Tarika visitsshe finds that Jamila talks
verylttle and tends : o

his age. Hakim was early

them but that he tends to cry when
5o that she and her daughter might

ACTIVITY b
ACTIVITY b

HAKIM’S FAMILY

Hakim lives with his mother, father, and older sister in a large city near
the university where his father recently took a faculty position.
Hakim’s mother, Jamila, stays home with the children during the day.
She has very limited English proficiency and tends to be quite shy.
When Tamika visits she finds that Jamila talks very little and tends to
leave the room. During the IFSP meeting, Hakim’s parents expressed
their desire for Hakim to learn to crawl and walk like his sister did
when she was his age. Hakim was found eligible for early intervention
due to a gross motor delay.

During a recent visit, Jamila shared (through the interpreter) that she
and her daughter have been trying to get Hakim to crawl between
them but that he tends to cry when they put him on his hands and
knees.

How could Tamika coach Jamila so that she and her daughter might be
more successful with encouraging Hakim to crawl between them?

10/5/15
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Conclusion

CONGRATULATIONS ON COMPLETING THE BOOK STUDY ACTIVITIES!

A MESSAGE TO COACHES

Learning how ing with families duri i ion visits i process of refinement
and practice. Now that you have completed the book study and had lots of opportunities to think about and
practice coaching with learners in your program or region, you are ready to continue this process. It can be very
easy to slip back into old practices, so make a commitment to yourself, your colleagues, and the families you
serve that you will continue to grow and use the best practices we have in the field, including coaching.

Brorson (2005) said“Change in the case of early intervention is perpetual learning?

We hope you wil continue to be a lfelong learner and seek out other opportunities and support that will help
Josaron o o . N -
have in early intervention!

Additional Professional Development Resources
For i ion ab d many pr topics, visit the:

www.veipd.org/main/
“Visit the Coaching.in Early Childhood topic page for links to archived webinars, aricles and handouts,

enter

Early Intervention Strategies for Success Blog
www.eipd.org/earlyintervention
*Search for “coaching’ or click the category“Coaching Practices!

FEEDBACK

Feedback about the use of these activities is always welcome. Please send your feedback to Dana Childress at
d

Thank you!

10/5/15
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We Want to Help YOU Use the Guide!

Provide support for local leaders
who volunteer to use the guide to
facilitate a book study for 6 months
with their local program/region

Local leaders: Master coaches,
supervisors, others who are
committed to coaching

10/5/15
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Support local, ongoing
implementation of coaching
practices

Meet 1x/month (60-90 min)
using Blackboard Collaborate to
discuss implementation, share
ideas, and support one another

hold monthly Survey

implementation leaders about
meetings their satisfaction

with the project

\ and the guide
Identify

local coaching
leaders

TIMEFRAME

..............................................................................

10/5/15
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If you'd like to
participate, let us
know in chat!
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For more info or to
volunteer:

Dana Childress

dcchildress@vcu.edu
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